
 
 

MIJS Reading

Developing children’s discrete word-reading skills, comprehension, and the need to engender their 
love of books and reading is highly important. The two elements are intertwined; each relies on the 
other if children are to become lifelong readers. We want all children to learn to love books, but for 
them to do this we need to put reading at the heart of our curriculum. It is important for us to be 

relentless on ensuring reading takes priority because: it improves achievement; children are entitled 
to being taught how to read in school; National Curriculum; expanding viewpoints and experiences in 

our children; views and culture on reading are changing.  
 

Every child deserves the chance to become a reader. Children who are not introduced to books at 
home are missing out on a lifetime of enjoyment.  

 
 
  
 
 
 
 



Our Curriculum  

Teachers take responsibility for the following:  

 

 

 

 

 

 

● Word-reading skills – both phonic decoding skills and the 
quick recognition of ‘common exception words’ (tricky words)  

● Comprehension – including retrieving information, 
summarising, making inferences and using evidence from the 
text to justify these.  



 
Scarborough’s Reading Rope 
provides a useful model for 

reading by likening it to a rope 
comprised of multiple strands. 

 
 The two main strands, word 

recognition and language 
comprehension, are supported by 
a broad academic consensus and 

underpinned by research 
evidence. 

 
These two main strands are 

composed of sub-strands that 
need to ‘become entwined’ as 
pupils learn to coordinate the  

different components of reading. 
 



 
 

The model can be used as a diagnostic 
tool to identify areas to focus effort.  

 
Although all of the strands represent 

an important component of reading this 
does not mean that they require equal 

curriculum time. For example, most 
pupils will require a greater focus on 
their language capability (language 

structures and vocabulary) and reading 
fluency, but some will still need a focus 
on more basic skills, such as decoding. 

 
Therefore, it is important to 

 understand pupils’ current capabilities 
and focus effort appropriately. 

 





Reading Fluency 
Fluent readers can read quickly, accurately, and with 
appropriate stress and intonation. A fluent reading style 
supports comprehension because pupils’ limited cognitive 
resources are freed from focusing on word recognition and 
can be redirected towards comprehending the text.  
 
There are no quick ways to develop reading fluency and 
most pupils will benefit from being explicitly taught rather 
than just being encouraged to practise individually. 
 
 The following approaches are well supported by evidence: 
 
● guided oral reading instruction—fluent reading of a 

text is modelled by an adult or peer and pupils then 
read the same text aloud with appropriate feedback 
 

● repeated reading—pupils re-read a short and 
meaningful passage a set number of times or until 
they reach a suitable level of fluency. 

 



Actively teaching reading fluency is important for all 
pupils and those judged to be struggling are likely to 

benefit from targeted support. 
 

However, diagnosis of the specific issue should be the 
first step for any intervention. For example, it is 

important to rule out weaknesses in the individual 
strands (decoding and phonological awareness) before 

attempting to ‘entwine’ them by developing reading 
fluency.  

 
Fluency can be assessed by listening to pupils read 

from an appropriate text. Various rubrics, such as the 
Multidimensional Fluency Scale, can be used to inform 

accurate diagnosis. Pupils are likely to continue to 
benefit from some phonic work, especially focused on 
less common grapheme-phoneme correspondences.  

 
Pupils should have mastered the most common 

correspondences in KS1, but some may still need 
support and guidance in KS2.  

 
 



 
 

Reading Comprehension 
Reading comprehension can be improved by teaching pupils specific strategies that they can apply both to monitor 
and overcome barriers to comprehension. A number of different strategies exist and some overlap.The following 

strategies should be modelled and practised to ensure they become embedded and fluent: 

 
 
 
 

● Prediction 

● Questioning 

● Clarifying 

● Summarising 

● Inference

● Activating prior knowledge

 

 
 
 
 

http://www.youtube.com/watch?v=q4Y_67GMkP4


 
 

Content Domains 

Reading Content domain reference KS1: 
 
1a draw on knowledge of vocabulary to understand texts 
 
1b identify / explain key aspects of fiction and non-fiction 
texts, such as characters, events, titles and information 
 
1c identify and explain the sequence of events in texts 
 
1d make inferences from the text 
 
1e predict what might happen on the basis of what has been 
read so far  
 

 
 
 

 
  Reading Content domain reference KS2: 

 
2a give / explain the meaning of words in context 
 
2b retrieve and record information / identify key details 
from fiction and non-fiction  
 
2c summarise main ideas from more than one paragraph  
 
2d make inferences from the text / explain and justify 
inferences with evidence from the text  
 
2e predict what might happen from details stated and 
implied  
 
2f identify / explain how information / narrative content is 
related and contributes to meaning as a whole  
 
2g identify / explain how meaning is enhanced through 
choice of words and phrases  
 
2h make comparisons within the text 
 
 

 
 
 



 
 

What text? Selecting 
appropriate challenge 

A key issue is selecting suitable texts in order to 
extend pupils’ reading comprehension capabilities: too 
easy and pupils do not need to use the strategies, too 
hard and they cannot understand the text.Teachers 
should read and carefully consider the challenges and 
opportunities presented by a text before using it. 
 
Important considerations include: 

● Opportunities—does the text provide 
opportunities to use the strategy?

● Vocabulary—how suitable is the vocabulary?

● Background knowledge—what background 
knowledge will pupils need to understand the 
text?

 
 
 
 



 
 

Reading Comprehension 
Strategies 

 
 

Reading comprehension can be improved by teaching pupils specific strategies that they can apply both to monitor and 
overcome barriers to comprehension. A number of different strategies exist and some overlap. The following strategies 

should be modelled and practised to ensure they become embedded and fluent. 



 
 

Decoding Word Strategies 

If your child finds a word 
tricky ask them to use 
their robot arms to 
segment it out or write it 
down and sound button it

Reading comprehension can be improved by teaching pupils specific strategies that they can apply both to monitor and 
overcome barriers to comprehension. A number of different strategies exist and some overlap. The following strategies 

should be modelled and practised to ensure they become embedded and fluent. 

 
  Give them time - wait for 

about a minute. 
 
Find words within words 

 
  If they are still struggling 

and the word is a tricky 
word - it cannot be easily 
decoded - remind them 
that they just have to be 
able to recognise them on 
sight. 
 



EYFS & KS1 Guided Reading Overview 

 

 

https://docs.google.com/document/d/1GWkOFTtGkAapXvHbL0JimTI_WIUX56ycNRzo236mM-w/edit


Can I put a hat on the cat? 









KS1 Whole Class Guided Reading  

Know the domains for your Key Stage 

 
  Content domain reference  2019 SATS % 

1a  Draw on knowledge of vocabulary to understand texts  15% 

1b  identify/explain key asapects of fiction and non-fiction texts such as 
characters,events, titles and information 

58% 

1c  Identify and explain the sequence of events in texts  0% 

1d  Make inferences from the text  28% 

1e  Predict what might happen on the basis of what has been read so far  0% 

https://docs.google.com/document/d/17xEtXMbSstBbY1YHP5IkBe_M4e4ZjvcZrCevhitH10c/edit


“Oh, Henry!” she cried. 
“We can’t leave him here 
all by himself. There’s no 
knowing what might 
happen to him. Can’t he 
come and stay with us? 

“Stay with us?” repeated 
Mr Brown nervously.  

 

 
 



He looked down at the 
bear.  

“Er, would you like 
that?” he asked. “That 
is,” he added hastily, 
“if you have nothing 
else planned.”  



“Oooh, yes.” replied 
the bear.  

 

“I would like that 
very much. I’ve 
nowhere to go and 
everyone seems in 
such a hurry.”  



“That settles it,” said Mrs 
Brown.  

“Now, you must be thirsty 
after your journey. Mr 
Brown can get you some tea 
while I go and meet our 
daughter, Judy.” 



How can we answer this? 



How can we answer this?



KS2 Reading Paper: % of marks awarded based 
on content domain 

2A – vocabulary – 12% 
2B – retrieval – 42% 
2C – summarise – 2% 
2D – inference – 36% 
2E – prediction – 0% 
2F - identify / explain how information / narrative content is related and 
contributes to meaning as a whole – 0% 
2G - identify / explain how meaning is enhanced through choice of words 
and phrases – 6% 
2H - make comparisons within the text – 2% 



           

Session 2

The Thieves 
of Ostia



Flavia thought quickly. She needed bait; something bright and shiny. 
Without turning her head or making a sudden movement she 
surveyed the study. There were various scrolls stored on shelves 
along the walls, but they were parchment or papyrus, and their 
dangling labels only leather. The wax tablets on the desk were too 
big for the bird to carry and the little bronze oil-lamp too heavy. 
There was only one thing she could think of to tempt the bird. Slowly 
she reached up to her throat and undid the clasp of a silver chain. 
Like every freeborn Roman boy or girl, Flavia wore a special amulet 
around her neck. One day, when she married, she would dedicate 
this bulla to the gods of the crossroads.

‘Flavia thought quickly. She needed bait; something 
bright and shiny.’ 

What does the word bait mean? (1 marks)



Flavia thought quickly. She needed bait; something bright and shiny. 
Without turning her head or making a sudden movement she 
surveyed the study. There were various scrolls stored on shelves 
along the walls, but they were parchment or papyrus, and their 
dangling labels only leather. The wax tablets on the desk were too 
big for the bird to carry and the little bronze oil-lamp too heavy. 
There was only one thing she could think of to tempt the bird. Slowly 
she reached up to her throat and undid the clasp of a silver chain. 
Like every freeborn Roman boy or girl, Flavia wore a special amulet 
around her neck. One day, when she married, she would dedicate 
this bulla to the gods of the crossroads.

Find and copy one word which has a 
similar meaning to ‘look round’. (1 mark)



Flavia thought quickly. She needed bait; something bright and shiny. Without 
turning her head or making a sudden movement she surveyed the study. There 
were various scrolls stored on shelves along the walls, but they were parchment or 
papyrus, and their dangling labels only leather.  
 
The wax tablets on the desk were too big for the bird to carry and the little bronze 
oil-lamp too heavy. There was only one thing she could think of to tempt the bird. 
Slowly she reached up to her throat and undid the clasp of a silver chain. Like 
every freeborn Roman boy or girl, Flavia wore a special amulet around her neck. 
One day, when she married, she would dedicate this bulla to the gods of the 
crossroads. 

What does the word amulet mean? 
 (1 mark) 



A moment later the magpie flew back up onto a branch, the chain 
dangling from its beak like a glittering worm. It remained there for 
a moment looking around, then flew away over the red-tiled roof to 
the south, towards the graveyard. Flavia ran through the garden and 
opened the small back door. For an instant she hesitated. She knew 
the heavy bolt would fall back into place behind her and she would 
be locked out. If she went through the doorway she would leave the 
protection not only of her home, but of Ostia: her house was built 
into the town wall. Furthermore, the door led directly into the 
necropolis, the 'city of the dead', with its many tombs and graves 
scattered among the trees, and her father had warned her never to 
go there. But she had promised to find his ring: the ring her mother 
had given him.

Find and copy the simile in the text.
 (1 mark)



A moment later the magpie flew back up onto a branch, the chain 
dangling from its beak like a glittering worm. It remained there for 
a moment looking around, then flew away over the red-tiled roof to 
the south, towards the graveyard. Flavia ran through the garden and 
opened the small back door. For an instant she hesitated. She knew 
the heavy bolt would fall back into place behind her and she would 
be locked out. If she went through the doorway she would leave the 
protection not only of her home, but of Ostia: her house was built 
into the town wall. Furthermore, the door led directly into the 
necropolis, the 'city of the dead', with its many tombs and graves 
scattered among the trees, and her father had warned her never to 
go there. But she had promised to find his ring: the ring her mother 
had given him.

Find and copy another word which has a 
similar meaning to ‘pause’. (1 mark)



A moment later the magpie flew back up onto a branch, the chain 
dangling from its beak like a glittering worm. It remained there for 
a moment looking around, then flew away over the red-tiled roof to 
the south, towards the graveyard. Flavia ran through the garden and 
opened the small back door. For an instant she hesitated. She knew 
the heavy bolt would fall back into place behind her and she would 
be locked out. If she went through the doorway she would leave the 
protection not only of her home, but of Ostia: her house was built 
into the town wall. Furthermore, the door led directly into the 
necropolis, the 'city of the dead', with its many tombs and graves 
scattered among the trees, and her father had warned her never to 
go there. But she had promised to find his ring: the ring her mother 
had given him.

“It remained there for a moment…”
What does the author mean by this? 
(1 mark)


